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	SUBJECTIVE ANALYSIS

	Criteria
	Variables

	AUDIENCE
	Who are your learners?

· age

· sex

· nationality/nationalities

· study or work specialism(s) (e.g., medicine, engineering)

· status with respect to specialism (teacher trainee, qualified teacher, etc.)

· knowledge of 

        English 

        specialism 

        other

· educational backgrounds

· interests

	AIMS
	What are the aims of your course?

	CONTENT

METHODOLOGY
	What kind of language description do you require? Should it be structural, notional, functional, discourse – based, some other kind, or a combination of one or more of these?

What language points should be covered? (What particular structures, functions, vocabulary areas?

What proportion of work on each macro-skill (e.g., reading) is desired? Should there be skills ( integrated work?

What micro-skills do you need? (e.g., questioning, and subsequently – which question types (multiple-choice, true/false or wh- questions) 

What text -types, also known as genres, should be included? 

· e.g.,  manuals;

· letters;

· dialogues;

· experimental reports;

· visual texts (pictures, charts, etc.);

· listening texts;

· any other kind.

What subject-matter or carrier content areas are required? (e.g., medicine, road construction, etc.)

What level of knowledge should be assumed?  (e.g., primary school, secondary school, first year college/university, etc.)

What types of topics are needed? (in medicine; hospital organisation, medical technology, etc.)

How should the content be organised throughout the course?
· around language points;

· by subject-matter/carrier content;

· by some other means (study skills);

· by a combination of means.

How should the content be organised within the course units?
· by a set pattern of components;

· by a variety of patterns;

· by some other means;

· by focusing  on, e.g., certain skill areas, a communication task, etc.

How should the content be sequenced throughout the course?

· from easier to more difficult;

· to create variety;

· to provide recycling;

· by other criteria;

OR should there be no obvious sequence.

How should the content be sequenced within a unit?

· e.g., from guided to free;

· from comprehension to production;

· from accuracy to fluency;

· by some other means;

OR should there be no obvious sequence.
What theory/ies of learning should the course be based on? 

What aspects of the learners’ expectations about learning English should the course take into account?

What kinds of exercises/tasks are needed?

· e.g.,  guided           free;

· comprehension            production;

· language/skills practice        language/skills use;

· one right answer          many possible right answers;

· whole class         group     individual;

· language/ skills-based         content –based;

· ‘mechanical’          problem-solving;

· role play, simulation, drama, games;

· self-study;

· some other kinds.

What teaching – learning techniques are to be used?

· e.g., pair work;

· small group work;

· student presentations;

· work involving technical subject ( matter/carrier content;

· other kinds.

What aids are available for use?

· e.g., CD players;

· overhead projectors;

· realia; 

· video;

· other.
What guidance/support for teaching the course will be needed? 

· statements of aims; 

· lists of vocabulary and language ( skills points;

· language guidance;

· technical information;

· methodological hints;

· suggestions for further work;

· tests;

· other kinds.
How flexible do the materials need to be?

	OTHER CRITERIA
	When and in what quantities should the materials be available?

Etc.


