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Chapter 1.

Read the following brief sanapshot descriptions of moments from different lessons in different   locations. Which one ( if any) is most like how you see yourself as a teacher? Are there any characteristics of approaches you find interesting and would like to use yourself or would reject?
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Classroom 1: Andrea
            Andrea is working with 34 fourteen-year-old learners. Although the large desks are fixed in their places, she has asked the students to move so that they are sitting around both sides in ways that they can work in groups of six or seven. Each group has just finished discussing and designing a youth club on a sheet of A3 paper and is now working on agreeing a list of ten good arguments to persuade the other groups to choose its youth club design (rather than one of the others). Each group will have to make a presentation of its arguments in front of the class in about ten minutes' time.
   There is a lot of noise in the classroom. Andrea is walking around listening in unobtrusively to what is going on in the groups. She smiles when she hears good ideas, but she isn't intervening or taking any active part in the conversations. She answers basic questions when a learner asks (e.g. if someone wants to know the  word for something), but she avoids getting involved in working closely with a group, even with one group that is getting stuck - in this case, she makes a quick suggestion for moving forward and then walks away to another group.
Classroom 2: Maia
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 At a first glance, nothing much seems to be happening here. Maia is sitting down in a circle with her eight students, and they are chatting, fairly naturally, about some events from the previous day's news. Although Maia isn't doing much overt correction, after watching the lesson for a while it's possible to notice that she is doing some very discreet 'teaching', i.e. she is managing the conversation a little, bringing in quieter students by asking what they think and helping all learners to speak by encouraging, asking helpful questions, echoing what they have said, repeating one or two hard-to-understand sentences in corrected English, etc.
Classroom 3: Lee
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Lee is standing at the front of a class of eleven young adult students. He is introducing going to as a way of talking about predicted events in the future. He has put up a large wall chart picture on the board showing a policeman watching a number of things in the town centre. The picture seems to immediately suggest a number of going to sentences such as They're going to rob the bank, He isn't going to stop and It's going to fall down. Lee is pointing at parts of the picture and encouraging learners to risk trying to say a going to sentence. When they do, he gently corrects them and gets them to say it again better. Sometimes he gets the whole class to repeat an interesting sentence. It's interesting that he's actually saying very little himself; most of his interventions are nods, gestures, facial expressions and one- or two-word instructions or short corrections. Generally, the learners are talking rather more than the teacher.
Classroom 4: Paoli
[image: image5.jpg]



   Paoli's lesson is teaching some new vocabulary to an adult evening class of older learners; the current lesson stage is focused on learner practice of the new items. Everyone in class is sitting in a pair, face to face. They are using a handout designed by Paoli which gives the learners in each pair (known as A and B) slightly different information. The task requires them to use some of the new vocabulary in relatively natural ways to try and discover information from their partner. There is a lot of talking in the room, though it's dear that not everyone is participating to an equal degree. One or two pairs are almost silent, and one pair seems to be "whispering in their own. language rather than in English. Paoli is moving round the room trying to notice any such problems and encouraging repeating one or two hard-to-understand sentences in corrected English, etc.
Commentary ■ ■ ■
We have glimpsed four different lessons. The descriptions below summarise some distinctive features of each. 
Some typical language-teaching classes
      The first class described above involved groups working co-operatively on a task. The teacher saw her role as primarily 'managerial', making sure that the activity was set up properly and being done properly. She took care that she allowed enough space (i.e. time to think and plan without interference or 'unhelpful help') so that learners could get on and achieve the result.
      In the second class, we saw a teacher apparently doing fairly little that might be traditionally viewed as 'teaching'. However, even at this glimpse, we have noticed that something was going on and the teacher was 'managing' the conversation and the language more than might have been apparent at first glance. 
      The third class involves a lesson type known as a 'presentation', i.e. the teacher is drawing everyone's attention to his focus on language. Interestingly, although the teacher is introducing new language, he is doing this without a great deal of overt explanation or a high quantity of teacher talk. 
       In the fourth lesson, the learners are doing a pair work vocabulary task. The teacher's role was initially to set up the activity, and at the end it will be to manage feedback and checking. At the moment, he can relax a little more, as nothing much requires to be done beyond monitoring if it is being done correctly.
Out of these four lessons (which I think may be fairly typical snapshots of modern language classroom life), we have seen relatively little overt 'teaching' in the traditional manner, although we have seen a number of instances of the teacher 'managing' the seating and groupings, 'managing' the activities (starting, monitoring, closing them), 'managing' the learners and their participation levels, and 'managing' the flow of the conversation and work.
I think it's reasonable to argue that much of modern language teaching involves this 'classroom management' as much or more than it involves the upfront explanations and testing that many people imagine as the core of a teacher's job. This is partly to do with the peculiar subject matter we work with, i.e. the language we are using to teach with is also the thing we are teaching.
Although there is a body of 'content' in language teaching, the main thing we want our students to do is use the language themselves - and therefore there are many reasons why we mainly want our students to do more and therefore for us to do (and talk) less.

Three kinds of teacher
There are obviously many ways of teaching, and part of the enjoyment of being a student in a good classroom is in sharing the unique personal identity, style, skills and techniques that a teacher brings to a lesson.
The explainer
Many teachers know their subject matter very well, but have limited knowledge of teaching methodology. This kind of teacher relies mainly on 'explaining" or 'lecturing' as a way of conveying information to the students. Done with style or enthusiasm or wit or imagination, this teacher's lessons can be very entertaining, interesting and informative. The students are listening, perhaps occasionally answering questions and perhaps making notes, but are mostly not being personally involved or challenged. The learners often get practice by doing individual exercises after one phase of the lecture has finished.
The involver
This teacher also knows the subject matter that is being dealt with. (In our case, this is essentially the English language and how it works.) However, she is also familiar with teaching methodology; she is able to use appropriate teaching and organisational procedures and techniques to help her students learn about the subject matter. 'Teacher explanations' may be one of these techniques, but in her case, it is only one option among many that she has at her disposal. This teacher is trying to involve the students actively and puts a great deal of effort into finding appropriate and interesting activities that will do this, while still retaining clear control over the classroom and what happens in it.
The enabler
The third kind of teacher is confident enough to share control with the learners, or perhaps to hand it over to them entirely. Decisions made in her classroom may often be shared or negotiated. In many cases, she takes her lead from the students, seeing herself as someone whose job is to create the conditions that enable the students to learn for themselves. Sometimes this will involve her in less traditional 'teaching'; she may become a 'guide' or a 'counsellor' or a 'resource of information when needed'. Sometimes, when the class is working well under its own steam, when a lot of autonomous learning is going on, she may be hardly visible.
This teacher knows about the subject matter and about methodology, but also has an awareness of how individuals and groups are thinking and feeling within her class. She actively responds to this in her planning and methods and in building effective working relationships and a good classroom atmosphere. Her own personality and attitude are an active encouragement to this learning.
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These three descriptions of teachers are, of course, very broadly painted. There is no way to categorise all teaching under three headings; many teachers will find elements of each category that are true for them, or that they move between categories depending on the day, the class and the aims of a lesson. However, this simple categorisation may help you to reflect on what kind of teaching you have mostly experienced in your life so far and may also  help you to clarify what kind of teacher you see yourself as being now or in the future.
On teacher-training courses, I have come across many participants whose initial internal image of a teacher is based on the 'explainer', but who are keen to move to becoming an 'involver' in their own teaching. Such a move may be your aim in reading this book - and the book is mainly geared towards giving you information, ideas, options and starting points that may help you reach that goal. Essentially, therefore, this is a book about methodology. Throughout the book, I have also tried to keep in mind the important skills, qualities, values and techniques associated with the 'enabling' teacher and to give guidance and information that may influence your role and relationships in the classroom.

When I think back on my own experiences of being taught, it is the teaching techniques that I remember least.

 I certainly remember teachers who made subject matter come alive, through their great knowledge and enthusiasm. But the teacher I recall with most pleasure and respect was the one who listened to me, who encouraged me, who respected my own views and decisions. Curiously, this teacher who helped me most was the one who actually did least 'teaching' of the subject matter and was, seemingly, technique-free, being basically 'himself in class. My memories of his lessons are of what I did, rather than what he did, of my learning rather than his teaching.
Task : Explainer, involver, enabler
Think of some people you have been taught by in the past. Which of the three descriptions above (explainer, involver, enabler) best suits each one? This may give you some idea about which images of teaching you have been exposed to and influenced by.
